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The problem with feedback

Students complain that they do not get
enough of it

Educators resent time generating comments
of which students take little notice

Educators typically think the information they
provide is more useful than students think it is

Feedback is typically ‘telling” often lacking
strategies for improvement, and often lacking
opportunities for further task attempts

Ende 1995, Hattie 2009, Boud and Molloy 2013, Johnson & Molloy 2017

K:TRE' oW bes---!

‘paedbaak for Iearnin3 .org



Our dilemma

e |Isitjust a matter of doing
what we do now just with
more vigor and more
systematically?

* |s our use of the term
feedback based on a
misconception?
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This is not feedback

“I left feedback on their essays, which they
never collected”




What is the feedback revolution?

* A major conceptual shift in the past eight ~eedback in
years led by scholars in Australia, Hong E;%Peesrs?gr?al
Kong and the UK. Education

* From a teacher-centric view to a learning- nderstanding ftand doing t el
centric one Davei Boue

and Elizabeth Molloy

e Unless inputs (from others) lead to
worthwhile effects, feedback has not
occurred, it is merely ‘hopefully useful
information’.




Need for a new definition

“Feedback is a process -

in which learners make
sense of information

about their performance
and use it

to enhance the quality of
their work or learning
strategies.”
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Examples of effective feedback practices
feedbackforlearning.org
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* Survey with 4,514 student responses in  Feedback for Learning 7 NoNASH
i L . Closing the assessment loop TR

two large universities identified
examples of feedback working well

THE UNIVERSITY OF

MELBOURNE
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* In-depth interviews with multiple
teaching staff and students to
understand what is occuring and why
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Assessment feedback is critical to effectively promote student learning. It is the lynchpin to students’ effective decision making, and the basis
of improved learning outcomes. However, feedback is under-utilised and often misunderstood by both students and educators and there is no

L Ca S e St u d i e S Of exe m p I a rs Of effe Ct i Ve single feedback strategy or model that has been shown to work across all contexts. The Australian Higher Education sector is in need of a

useful and useable approach for improving feedback to promote student learning and experience.
fe e d b a C k a n d I e S S O n S I e a r n t i n e n a b I i n We have a surfeit of models, frameworks, principles and strategies in the considerable expanse of literature exploring feedback, yet we have
g little guidance on how to choose amongst them. As such, our project aims to enhance student learning and experience by improving
f d b k institutional, educator, and student capacity to stimulate and leverage assessment feedback.

This site is designed for optimal viewing experience on a tablet or larger device. You may experience sub-optimal display on mobile phones and small devices.

Unless otherwise noted, content on this site is licensed under the Creative Commons Attribution-ShareAlike 4.0 International License. Support for this project has
v__sA been provided by the Australian Government Department of Education and Training. The views expressed in this website do not necessarily reflect the views of the
Australian Government Department of Education and Training.


http://newmediaresearch.educ.monash.edu.au/feedback/feedback-possibilities/case-studies-of-effective-feedback/

Assessment versus feedback:
An important distinction

Mark or grade justification

e Judgements and comments about what
students have completed

* |dentifies areas of deficiency
* Essentially backward-looking
Feedback information

e Comments about what students can do
to improve their work

e Essentially forward-looking
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The need to disentangle assessment and feedback in higher
education

Naomi E. Winstone 2 and David Boud <4
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ABSTRACT KEYWORDS
In contemporary higher education systems, the processes of assessment Assessment; feedback;
and feedback are often seen as coexisting activities. As a result, they summative; formative;
Yave become entangled in both policy and practice, resulting in a students
anceptual and practical blurring of their unique purposes. In this paper,
v present a critical examination of the issues created by the
anglement of assessment and feedback, arguing that it is important
sure that the legitimate purposes of both feedback and assessment
t compromised by inappropriate conflation of the two. We situate
wument in the shifting conceptual landscape of feedback, where
‘ncreasing emphasis on students being active players in feedback
working with and applying information from others to future
ks, rather than regarding feedback as a mechanism of
f information by teachers. We surface and critically discuss
=ated by the entanglement of assessment and feedback:
on grades; comments justifying grades rather than
~edback too late to be useful; feedback subordinated
in course design; overemphasis on documentation
whngrading of feedback created by requirements
We then propose a series of strategies for
*ion of feedback, through models that give
“aming cycles. We conclude by offering
ctice that seek to engage with the
=ent of assessment and feedback,
¢assessment and feedback.



Key points about feedback

* Feedback provides one of very few ways in which courses are
tailored to the individual needs of students

* Feedback processes need to be carefully designed

— Giving comments to students is only a part of any feedback process

— Without active involvement from students before and after inputs,
feedback can’t influence learning

— Unless the loop is completed, feedback has not occurred

* Feedback can, ultimately, only be judged in terms of its effect
on student learning



Designhing opportunities for
feedback

* Start with the student
* Provide opportunities for action
\ ‘ * Build early feedback opportunities
The |mpa(t of  Construct feedback-rich environments
FEEd ba(k in * Facilitate co-construction of understanding between learners

Higher Education and others

* Encourage multi-source feedback

Imptoving Asseisment Ouioene
for Ledrnirs

* Explicitly prepare learners to acknowledge and work with

Fated by Michoel Henderson - Bola Al _
‘ in f k
Ourvid Bowd - Flzadbeth Moty affect in feedbac

Henderson, M., Molloy, E. ,Ajjawi, R.,and Boud, D.,(2019)..




Is this enough to improve feedback?

While it is the overall feedback

process that makes a difference,
the information we communicate to
learners is still very important.

However,

e Some kinds of comments lead to
negative outcomes

 Many feedback processes do not
lead to improved learning

-u[)eea( back ﬂor learni ng. orq



The notion of feedback
literacy

“the understandings, capacities and dispositions
needed to make sense of information and use it
to enhance work or learning strategies”.

Key features identified:
e appreciating feedback
* making judgments
* managing affect
e taking action.
Carless and Boud (2018)

ASSESSMENT & EVALUATION IN HIGHER EDUCATION
2020, VOL. 45, NO. 4, 527-540
https//doi.org/10.1080/02602938.2019.1667955

Rou
Taylor !

3 OPEN ACCESS (™ ¢

Developing a learning-centred framework for
feedback literacy
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ABSTRACT

There is an increasing focus on notions of feedback in which students are
positioned as active players rather than recipients of information. These
discussions have been either conceptual in character or have an empirical
focus on designs to support learners in feedback processes. There has
been little emphasis on learners’ perspectives on, and experiences of, the
role they play in such processes and what they need in order to benefit
from feedback. This study therefore seeks to identify the characteristics of
feedback literacy — that is, how students understand and can utilise feed-
back for their own learning — by analysing students’ views of feedback
processes drawing on a substantial data set derived from a study of feed-
back in two large universities. The analysis revealed seven groupings of
learner feedback literacy, including understanding feedback purposes and
roles, seeking information, making judgements about work quality, work-
ing with emotions, and processing and using information for the benefit of
their future work (31 categories in total). By identifying these realised com-
ponents of feedback literacy, in the form of illustrative examples, the emer-
gent set of competencies can enable investigations of the development of
feedback literacy and improve feedback designs in courses through align-
ment to these standards.

KEYWORDS
Feedback; lear
feedback litera



Mechanisms for
embedding
feedback literacy

e Eliciting
* Processing
* Enacting

TEACHING IN HIGHER EDUCATION E routieage
https://doi.org/10.1080/13562517 2020.1754784 Taylor & Francis Group
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Eliciting, processing and enacting feedback: mechanisms for
embedding student feedback literacy within the curriculum
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ABSTRACT ARTICLE HISTORY
Recent feedback literature suggests that the development of Received 12 February 2020
student feedback literacy has potential to address problems in Accepted 8 April 2020
current feedback practice. Students’ feedback literacy involves
developing the capacity to make the most of feedback
opportunities by active involvement in feedback processes. How
the development of student feedback literacy can be embedded
within the undergraduate curriculum has not yet been discussed
in any depth. This conceptual paper fills that gap by elaborating
three key mechanisms for embedding feedback literacy within the
curriculum: eliciting, processing and enacting. These are illustrated
through enhanced variations of four existing practices: feedback
requests, self-assessment, peer review, and curated e-portfolios.
The discussion summarizes the key implications for practice and
identifies the need for further empirical work investigating how
students elicit, process and enact feedback in situ, and
longitudinal research exploring the impact of curriculum design
on the development of student feedback literacy.

KEYWORDS
Feedback; feedback literacy;
curriculum; course design




We also need feedback

literacy

At the macro-level
in the design of entire
programs

At the meso-level
to design course units/subjects

At the micro-level
to design appropriate inputs to
individual students

ASSESSMENT & EVALUATION IN HIGHER EDUCATION é ROUtledge
https=//doi.org/10.1080/02602938.2021.1910928 Taylor & Francis Group
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What feedback literate teachers do: an empirically-derived
competency framework

David Boud®*®< @ and Phillip Dawson®
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ABSTRACT KEYWORDS

If feedback is to be conducted effectively, then there needs to be clarity Feedback literacy;
about what is involved and what is necessary for teachers to be able  pedagogical processes;
to undertake it well. While much attention has recently been devoted  Inductive analysis; course
to student feedback literacy, less has been given to what is required of design; academic
teaching staff in their various roles in feedback processes. This paper development

seeks to elucidate teacher feedback literacy through an analysis of the

accounts of those who do feedback well. An inductive analysis was

undertaken of conversations about feedback with 62 university teachers

from five Australian universities using a dataset of transcripts of inter-

views and focus groups from two earlier research studies. Through an

iterative process a teacher feedback literacy competency framework was

developed which represents the competencies required of university

teachers able to design and enact effective feedback processes. The

paper discusses the different competencies required of those with dif-

ferent levels of responsibility, from overall course design to commenting

on students’ work. It concludes by considering implications for the pro-

fessional development of university teachers in the area of feedback.



So, what then is feedback excellence?

Thinking of feedback in terms of If it isn’t designed to improve

Wha.t Ie.amers do _ students’ subsequent work, whatever
Designing feedback processes into else it may be, it isn’t feedback!

courses—how many feedback
loops can be completed?

Students need their learning from
feedback inputs to land in
subsequent tasks

Development of students’
feedback literacy is needed,
especially in early course units




References

Ajjawi, R. and Boud, D. (2018). Examining the nature and effects of feedback dialogue, Assessment and Evaluation in Higher Education, 43, 7,
1106-1119.

Boud, D. and Molloy, E. (2013). Rethinking models of feedback for learning: the challenge of design., Assessment and Evaluation in Higher
Education, 38, 6, 698-712

Carless, D. and Boud, D. (2018). The development of student feedback literacy: enabling uptake of feedback, Assessment and Evaluation in
Higher Education, 43, 8, 1315-1325.

Dawson, P., Henderson, M., Mahoney, P., Phillips, M., Ryan, T., Boud, D. and Molloy, E. (2019). What makes for effective feedback: staff and
student perspectives, Assessment and Evaluation in Higher Education, 44, 1, 25-36.

Henderson, M., Ryan, T., Boud, D., Dawson, P., Phillips, M., Molloy, E. and Mahoney, P. (published online 2019). Conditions that enable
effective feedback, Higher Education Research and Development, DOI: 10.1080/07294360.2019.1657807.

Henderson, M., Ryan, T., Boud, D., Dawson, P., Phillips, M., Molloy, E. and Mahoney, P. (published online 2019). The usefulness of feedback,
Active Learning in Higher Education DOI: 10.1177/1469787419872393

Malecka, B., Boud, D. & Carless, D. (published online 12 May 2020). Eliciting, processing and enacting feedback: Mechanisms for embedding
student feedback literacy within the curriculum, Teaching in Higher Education, DOI: 10.1080/13562517.2020.1754784

Molloy, E., Boud, D. and Henderson, M. (published online 2019) Developing a learner-centred framework for feedback literacy, Assessment
and Evaluation in Higher Education, DOI: 10.1080/02602938.2019.1667955

Tai, J., Ajjawi, R., Boud, D., Dawson, P. and Panadero, E. (2018). Developing evaluative judgement: enabling students to make decisions about
the quality of work, Higher Education, 76:467-481

Winstone, N. and Boud, D. (2019). Exploring cultures of feedback practice: The adoption of learning-focused feedback practices in the UK and
Australia. Higher Education Research and Development, 38, 2, 411-425.

Winstone, N. E., R. A. Nash, M. Parker, and J. Rowntree. (2017). Supporting Learners' Agentic Engagement With Feedback: A Systematic
Review and a Taxonomy of Recipience Processes. Educational Psychologist, 52 (1):17-37.



